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The  Curriculum  Resource  Units 


The  Basic  English  OAIP  consists  of  a  Handbook,  Assessment  Strategies  and  Ma¬ 
terials,  and  a  set  of  curriculum  resource  units.  The  Handbook  outlines  the  philosophy 
and  methodology  of  the  pool.  Assessment  Strategies  and  Materials  provides  materials 
for  classroom  use.  The  curriculum  resource  units  include  two  high-interest  themes  for 
each  grade  from  9  to  12  and  three  resource  guides  to  help  teachers  integrate  computers,  me¬ 
dia,  and  drama  into  their  programs.  They  provide  models  of  how  assessment  and  evaluation 
can  be  integrated  with  daily  teaching. 


The  approach  to  assessment  and  evaluation  recommended  by  this  pool  is  outlined  in  a  four- 
stage  model,  presented  in  a  diagram  and  a  chart  on  pages  13  and  14  of  the  Handbook. 
These  four  stages  are: 


Stage  One: 
Stage  Two: 
Stage  Three: 
Stage  Four: 


Assessing  Learning  Background 
Ongoing  Assessment  and  Evaluation 
Summative  Evaluation 
Reporting 


The  Basic  English  OAIP  is  also  based  on  the  curriculum  and  evaluation  areas  referred  to 
on  page  12  of  English:  Curriculum  Guideline,  1987: 


Writing  (as  process) 

Small  group  (or  interactive)  learning 
Oral  language  (Listening  and  Speaking) 

Work  and  study  habits  (and  independent  learning) 

Summative  tests  or  examinations  (and  projects) 

The  curriculum  resource  units  are  organized  according  to  the  four-stage  model  and 
provide  opportunities  for  assessment  in  the  above  curriculum  areas.  Each  unit  includes 
interesting  activities,  instructions,  resources,  and  guides  to  assessment.  Many  of  the  units 
involve  drama  and  role-play  activities.  The  curriculum  resource  units  are  presented  as 
a  resource.  Some  teachers  may  wish  to  use  the  activities  exactly  as  described,  and  in  the 
order  presented.  Others  may  prefer  to  select  only  those  activities  that  correspond  with  their 
own  teaching  style  and  the  needs  and  interests  of  their  classes.  You  may  select  or  reject 
activities,  add  to  or  delete  from  them,  edit,  revise,  and  extend  them.  Do  whatever  you  need 
to  do  to  make  these  units  relevant,  interesting,  and  engaging  for  your  own  classes. 

The  time  recommended  for  the  theme  units  is  twenty  to  thirty  hours,  or  four  to  six  weeks. 
The  time  required  for  the  three  resource  guides  will  depend  upon  how  they  are  being  used 
with  your  program. 

A  complete  listing  of  the  curriculum  resource  units  is  provided  on  the  next  page,  with  a 
brief  description  of  each. 
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Description  of  Curriculum  Resource  Units 


Grade  9 


Grade  10 


Grade  11 


Grade  12 


Any  Grade 
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HORROR 

This  unit  encourages  students  to  extend  their  awareness  of  what  horror 
is  all  about,  and  to  consider  why  people  are  so  drawn  to  horror. 

CHALLENGES 

This  unit  encourages  students  to  consider  how  people  set  challenges  for 
themselves  and  overcome  obstacles  in  their  lives. 

CRIME  AND  CONSEQUENCES 

This  unit  focusses  students’  attention  on  choices,  consequences,  and  the 
law. 

WHEELS 

This  unit  deals  with  issues  related  to  automobiles,  including  safety, 
consumerism,  and  responsibility. 

CHILDREN’S  LITERATURE 

This  unit  encourages  students  to  consider  their  own  experience  as  read¬ 
ers,  and  engages  students  in  storytelling  and  story  writing. 

OUR  MYSTERIOUS  WORLD 

This  unit  is  a  collection  of  activities  to  generate  student  reading  and 
writing  about  both  fictional  and  real  mysteries. 

RELATIONSHIPS 

This  unit  deals  with  relationships  between  people  as  portrayed  through 
what  we  read,  what  we  view,  and  what  we  hear. 

OLD  AGE 

This  unit  examines  some  of  our  misconceptions  about  old  age,  and  en¬ 
courages  students  to  broaden  their  understanding  of  the  aging  process. 

VIDEO  PRODUCTION/WORK  EXPERIENCE 

This  unit  provides  ideas  for  how  to  use  a  video  camera  in  the  classroom. 

CLOZE  ENCOUNTERS  UNLIMITED 

This  unit  integrates  reading,  writing,  and  language  study  by  providing 
computer  activities  to  be  done  collaboratively. 

USING  DRAMA  IN  THE  ENGLISH  CLASSROOM 

This  guide  provides  teachers  with  ideas  for  incorporating  drama  into 
the  English  classroom. 
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Focus  of  the  Unit 

Cloze  Encounters  Unlimited  is  a  highly  engaging,  interactive  approach  to  language  learning. 
Its  appeal  derives  from  students’  fascination  with  solving  puzzles.  It  also  provides  a  natural 
climate  for  collaborative  learning  at  the  computer,  since  it  is  designed  to  be  used  with  the 
Cloze  Encounters  Unlimited  software  package. 

As  students  work  on  the  creation  of  their  own  puzzles  and  the  solutions  to  puzzles  created 
by  their  peers,  they  develop  knowledge  about  the  English  language,  its  grammar  and  syntax; 
they  improve  their  reading  skills;  and  they  develop  their  creativity  by  writing  prose  or  poetry 
and  by  generating  clues. 

Cloze  Encounters  Unlimited  is  a  computer  program  based  on  the  principles  of  the  cloze 
procedure.  It  engages  groups  of  students  in  the  creation  and  completion  of  their  own  cloze 
reading  puzzles.  Before  using  this  program,  it  is  necessary  to  read  the  Cloze  Encounters 
Unlimited  Teacher’s  Notes  which  accompany  the  software. 

Cloze  Encounters  Unlimited  starts  out  by  putting  students  into  the  role  of  cloze  puzzle 
creators.  After  keying  in  a  passage  of  their  choice,  they  create  a  series  of  verbal  and  graphic 
clues  for  the  words  which  they  chose  to  delete  from  the  passage.  Graphic  clues  are  created 
by  selecting  images  from  the  graphic  clue  database  which  is  part  of  the  program. 

Once  a  puzzle  has  been  created,  other  students  are  given  the  opportunity  of  trying  to  recon¬ 
struct  it.  They  do  this  by  using  their  general  knowledge  of  language  and  by  interpreting  the 
verbal  and  graphic  clues  that  were  created  for  the  hidden  words  in  the  passage. 

Integrating  This  Unit  into  English  Programs 

This  Cloze  Encounters  Unlimited  unit  may  be  used  in  conjunction  with  any  of  the  theme 
units  included  in  the  Basic  English  OAIP.  The  passages  which  students  select  as  the  basis 
for  their  cloze  puzzles  may  be  drawn  from  the  literature  in  these  units;  alternatively,  you 
and  your  students  may  select  passages  from  supplementary  reading,  or  students  may  create 
their  own  passages  at  the  keyboard. 

Purposes  of  the  Unit 


Cloze  Encounters  Unlimited  provides  opportunities  for  students  to: 
1.  develop  a  greater  knowledge  of  language 
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2.  use  language  to  solve  problems 

3.  become  better  writers 

4.  improve  their  reading  ability 

5.  learn  collaboratively 

6.  develop  good  work  and  study  habits 

7.  learn  visually,  auditorily,  and  kinesthetically 

8.  challenge  themselves  and  their  peers 

9.  take  risks  without  fear  of  failure 

Journal  Writing 

The  journal  or  learning  log  is  a  place  for  students  to  record  and  reflect  upon  what  they 
learn  each  day  as  they  interact  with  Cloze  Encounters  Unlimited.  As  such,  the  daily  writing 
students  do  will  naturally  be  speculative  and  unpolished.  What  students  write  will  not  only 
reflect  what  they  know  and  have  learned,  but  also  hint  at  what  they  still  need  to  discover. 
You,  the  teacher,  play  a  key  role  in  responding  to  your  students’  journals,  helping  them  to 
clarify  their  learning  and  to  pave  the  way  for  new  discoveries.  The  daily  entries  may  be  very 
brief —  as  short  a^  one  or  two  sentences  in  length.  The  entries  are  meant  to  be  springboards 
for  dialogue  (oral  or  written)  between  you  and  your  students.  Students  may  return  to  a 
particular  entry  at  a  later  date  and  add  to  it.  For  this  reason,  it  is  suggested  that  each  day’s 
entry  be  written  at  the  top  of  a  new  sheet  of  paper. 

You  may  wish  to  use  some  of  the  following  prompts  to  help  students  get  started  on  their 
journals.  Once  they  become  used  to  making  a  daily  entry,  these  prompts  may  be  unnecessary. 

Did  you  learn  a  new  word  or  expression  today? 

What  was  it?  What  does  it  mean?  When  would  you  use  it? 

Did  you  learn  something  new  about  the  computer? 

Was  it  a  procedure?  What  did  you  learn  to  do  with  the  computer?  Explain  how  you 
did  it.  When  will  you  probably  follow  that  procedure  again? 

Did  you  find  a  new  source  of  information  today? 

What  source  did  you  find?  What  information  were  you  able  to  find  in  it?  How  was  it 
organized?  When  will  you  probably  use  that  source  of  information  again? 


6  Basic  English  OAIP 


Did  you  learn  something  about  working  co-operatively  with  others  today? 

What  did  you  learn?  Describe  the  situation  in  which  you  learned  this.  Why  might  this 
understanding  be  useful  in  the  future? 


The  following  are  examples  of  students’  journal  entries,  followed  by  a  teacher’s  comments: 
October  3  -  Today  /  learned  that  books  make  mistek.  [sic] 

What  kind  of  mistakes  did  the  book  that  you  were  reading  make? 


October  4  -  Today  I  learned  that  Hhe’  does  not  need  a  clue  because  it  is  commonly  used 
in  English. 

Yes,  it  is  a  word  that  is  used  frequently.  What  other  frequently  used  words  in  English 
might  not  need  clues? 


October  5  -  Today  I  learned  the  word  ^fidgeting.  ’ 

Yes,  it  means  “moving  around  a  lot.”  In  the  dictionary  it  says  “fidget  —  move  one’s 
body  around  restlessly.”  Why  did  you  need  a  word  like  “fidgeting”  in  the  passage  that 
you  were  writing?  What  caused  one  of  your  characters  to  be  restless? 


October  7  -  Today  I  learned  that  missing  school  is  very  sad  because  you  miss  many 
important  issues.  Checking  with  other  groups  I  was  a  bit  confuse,  but  now  is  okay,  [sic] 

Tell  me  one  important  issue  that  you  missed.  How  did  you  manage  to  end  your  con¬ 
fusion?  How  are  you  going  to  make  up  for  missing  the  October  6th  journal  entry? 


October  12  -  Today  I  observed  Andrej  and  Mai  reconstructing  our  puzzle.  My  obser¬ 
vation  is  about  how  they  didn^t  read  the  whole  sentence  or  the  passage  to  get  the  word. 
They  just  read  the  clue.  They  could  have  read  the  passage  out  loud  to  help  each  other. 

Excellent  observation!  Right  on!  They  certainly  ignored  the  words  that  surrounded 
the  blank,  and  reading  those  might  have  helped  them  a  lot.  Maybe  we  should  talk  to 
them  and  suggest  your  idea  to  them. 


When  assessing  your  students’ journals,  emphasize  thoughtful  daily  writing,  rather  than  pol¬ 
ished,  error-free  prose. 


Cloze  Encounters  Unlimited  7 


Deciding  Which  Kind  of  Puzzle  to  Create 


You  and  your  students  have  the  option  of  choosing  to  create  one  of  three  different  kinds  of 
puzzle: 

Cloze  Encounters  Unlimited:  The  First  Kind  allows  students  to  delete  only  those  words 
they  wish. 

Cloze  Encounters  Unlimited:  The  Second  Kind  allows  students  to  decide  on  a  deletion 
rate  between  every  fifth  and  every  tenth  word,  and  also  to  determine  the  starting  point  of 
the  deletions. 

Cloze  Encounters  Unlimited:  The  Third  Kind  automatically  deletes  all  the  words,  leaving 
only  the  punctuation. 

Examples  of  each  “kind”  of  puzzle  are  provided  to  help  you  and  your  students  make  the 
choice.  The  passage  included  here  is  taken  from  the  short  story,  “The  Husband  Who  Stayed 
at  Home,”  which  appears  in  Relationships^  one  of  the  books  in  this  series. 

These  passages  are  intended  merely  as  examples  to  illustrate  the  three  kinds  of  puzzle. 
Students  will  choose  or  create  their  own  passages  from  the  literature  they  are  reading,  from 
selections  in  the  other  books  in  the  Basic  English  OAIP  series,  or  from  their  own  creative 
writing. 

Note:  It  is  not  intended  that  you  should  begin  with  The  First  Kind  and  progress  to  The 
Third  Kind.  Creating  and  solving  each  kind  of  puzzle  provides  a  different  opportunity  for 
learning.  Since  Cloze  Encounters  of  the  Third  Kind  is  a  task  that  cannot  be  carried  out 
without  a  computer,  it  might  provide  a  refreshing  new  approach  to  language  development 
in  your  classroom. 
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The  Husband  Who  Stayed  At  Home 

(A  Norwegian  Tale) 

The  Complete  Pctssage 

Once  upon  a  time  there  was  a  man  so  cross  and  bad-tempered  that  he  thought  his  wife  never 
did  anything  right  in  the  house. 

So  one  evening  during  the  haymaking  time,  when  he  came  home  scolding  and  complaining, 
his  wife  said,  “You  think  you  could  do  the  work  of  the  house  better  than  I?” 

“Yes,  I  do,”  growled  the  husband.  “Any  man  could!” 

“Well,  then,  tomorrow  let’s  switch  our  tasks.  I’ll  go  with  the  mowers  and  mow  the  hay.  You 
stay  here  and  do  the  housework.” 

The  husband  agreed  at  once.  He  thought  it  was  a  very  good  idea. 

Early  the  next  morning  his  wife  took  a  scythe  over  her  shoulder  and  went  out  to  the  hayfield 
with  the  mowers;  the  man  stayed  in  the  house  to  do  the  work  at  home. 

He  decided  first  to  churn  the  butter  for  their  dinner.  After  he  had  churned  awhile,  he  became 
thirsty;  he  went  down  to  the  cellar  to  tap  a  pitcher  of  ale.  He  had  just  taken  the  bung  out 
of  the  ale  barrel  and  was  about  to  put  in  the  tap  when  overhead  he  heard  the  pig  come  into 
the  kitchen. 

With  the  tap  in  his  hand,  he  ran  up  the  cellar  steps  as  fast  as  he  could,  lest  the  pig  upset 
the  butter  churn.  When  he  came  up  to  the  kitchen,  he  saw  that  the  pig  had  already  knocked 
over  the  churn.  The  cream  had  run  all  over  the  floor  and  the  pig  was  happily  slurping  it. 
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The  Husband  Who  Stayed  At  Home 

(A  Norwegian  Tale) 

Cloze  Encounters  Unlimited:  The  First  Kind 


In  this  example,  the  group  of  students  deleted  those  words  they  chose.  The  puzzle  solvers 
still  have  many  context  clues  to  help  them. 

Once  upon  a  time  there  was  a  man  so  cross  and  bad-tempered 
that  he  thought  his  wife  never  did  anything  right  in  the  house. 

So  one  _  during  the  haymaking  time,  when  he  came 

home  scolding  and  _  ,  his  _  said,  “You 

think  you  could _  the  work  of  the  house  _ 

than  I?” 

“ _  ,  I  do,”  growled  _  husband.  “Any 

man  could!” 

“Well,  then,  _ let’s  switch  our  tasks.  I”ll  go  with  the 

mowers  and  mow  the  _  .  You  stay  here  _ 

do  the  housework.” 

The  husband  agreed  _  once.  He  _  it  was 

a  very  good  idea. 
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_  the  next  _  his  wife  took  a  scythe  over 

her  shoulder  and  _  out  to  the  hayfield  _ 

the  mowers;  the  _  stayed  in  the  _  to  do 

the  work  at  home. 

He  decided  first  to  churn  the  butter  for  their  _  . 

_  he  had  churned  awhile,  he  _  thirsty;  he 

went  _  to  the  cellar  to  tap  a  _  of  ale.  He 

had  just  taken  the  bung  out  of  the  ale  _  and  was 

about  to  _  in  the  tap  when  overhead  he  heard  the 

_  come  into  the  _  . 

With  the  tap  in  his  _  ,  he  ran  up  the  _ 

steps  as  fast  as  he  could,  lest  the  pig  upset  the  _ 

churn.  When  he  came  _  to  the  kitchen,  he  saw 

_  _ pig  had  already _ over  the 

churn.  The  cream  had  run  all  over  the  floor  and  the _ 

was  happily  slurping  it. 
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The  Husband  Who  Stayed  At  Home 

(A  Norwegian  Tale) 

Cloze  Encounters  Unlimited:  The  Second  Kind 

In  this  example,  the  group  of  students  decided  to  delete  every  seventh  word  from  the  passage. 
The  puzzle  solvers  still  have  many  context  clues  to  help  them. 

Once  upon  a  time  there  was  a  man  so  cross  and  bad-tempered 
that  he  thought  his  wife  never  did  anything  right  in  the  house. 

So  one  evening  during  the  haymaking  _  ,  when  he 

came  home  scolding  and  _  ,  his  wife  said,  “You  think 

you _ do  the  work  of  the  house _ than  I?” 

“Yes,  I  do,”  growled  _  husband.  “Any  man  could!” 

“Well,  then,  _ let’s  switch  our  tasks.  I’ll  go _ 

the  mowers  and  mow  the  hay.  _ stay  here  and  do  the 

housework.” 


_  husband  agreed  at  once.  He  thought 

was  a  very  good  idea. 


12  Basic  English  OAIP 


Early  _  next  morning  his  wife  took  a  _ 

over  her  shoulder  and  went  out  _  the  hayfield  with 

the  mowers;  the _ stayed  in  the  house  to  do _ 

work  at  home. 

He  decided  first  _  churn  the  butter  for  their  dinner. 

_  he  had  churned  awhile,  he  became  _  ; 

he  went  down  to  the  cellar  _  tap  a  pitcher  of  ale.  He 

_ just  taken  the  bung  out  of _  ale  barrel 

and  was  about  to  _  in  the  tap  when  overhead  he 

_  the  pig  come  into  the  kitchen. 

_  the  tap  in  his  hand,  he  _  up  the  cellar 

steps  as  fast _ he  could,  lest  the  pig  upset _ 

butter  churn.  When  he  came  up  _  the  kitchen,  he 

saw  that  the  _  had  already  knocked  over  the  churn. 

_  cream  had  run  all  over  the  _  and  the 

pig  was  happily  slurping  it. 
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The  Husband  Who  Stayed  At  Home 

(A  Norwegian  Tale) 

Cloze  Encounters  Unlimited:  The  Third  Kind 

In  this  ultimate  challenge,  the  students  decided  to  delete  all  words.  The  puzzle  solvers  now 
have  no  context  clues.  Punctuation  only  is  provided.  In  order  to  begin,  they  will  rely  on  the 
verbal  and  graphic  clues  and  their  knowledge  of  and  experience  with  the  English  language. 
Students  will  quickly  learn  to  begin  with  the  most  common  words:  “the,”  “a,”  “an,”  “she,” 
“they,”  “it,”  “and,”  “but,”  and  “or”.  (Usually  the  first  sentence  is  not  included.) 

Once  upon  a  time  there  was  a  man  so  cross  and  bad-tempered  that  he 
thought  his  wife  never  did  anything  right  in  the  house. 


7” 


u 


9 


99 

9 


f” 


The  rest  of  the  passage  continues  in  the  same  way. 
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Opportunities  for  Assessment 


This  unit  is  organized  a  set  of  activities,  each  one  building  on  the  previous  one.  An 
activity  is  at  the  same  time  an  opportunity  for  classroom  action  —  something  that  students 
do  to  learn  —  and  an  opportunity  for  you  and  your  students  to  assess  the  learning  that  is 
taking  place. 

As  with  all  units  in  the  Basic  English  OAIP,  ongoing  observation  by  the  student,  his/her 
peers,  and  you,  the  teacher,  is  the  primary  method  of  assessment.  At  the  end  of  each  activity 
you  will  find  a  guide  to  assessment  which  suggests  some  criteria  and  indicators  to  observe  as 
students  learn.  You  may  also  use  this  guide  to  help  construct  checklists  for  observing  and 
assessing  the  learning  that  is  taking  place. 
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Creating  a  Puzzle 


Activity  1 


Keying  in  a  Passage 


Introduction 

The  purpose  of  this  activity  is  to  input  a  selected  passage  into  the  computer  as  a  team.  One 

student  dictates  the  passage;  another  student  types  at  the  keyboard;  the  third  student  is  the 

observer.  This  activity  allows  for  observation  of  Speaking  and  Listening. 

Instructions 

1.  Students  must  first  select  the  passage  they  wish  to  turn  into  a  cloze  puzzle.  It  may  be 
a  paragraph  from  a  novel  they  are  reading,  a  passage  selected  from  one  of  the  theme 
units  in  the  Basic  English  OAIP,  or  a  segment  of  a  story  that  the  group,  or  one 
member  of  the  group,  has  written  previously. 

2.  Students  organize  themselves  into  groups  of  three,  deciding  who  will  dictate,  who  will 
type,  and  who  will  observe.  Students  should  take  turns  in  order  to  gain  experience  in 
each  role.  (These  groups  of  three  will  work  together  throughout  the  unit.) 

3.  Provide  the  observer  with  checklists  to  observe  and  record  his/her  peers.  You  and  your 
students  should  collaborate  on  the  design  of  this  checklist,  drawing  on  material  from 
the  guide  to  assessment.  See  also  pages  62-75  of  Assessment  Strategies  and  Materials^ 
another  book  in  the  Basic  English  OAIP  series,  for  additional  criteria  and  indicators 
you  may  wish  to  use. 

4.  Ensure  that  the  student  dictating  keeps  the  text  out  of  the  typist’s  view.  The  student 
dictating  must  speak  clearly.  The  student  inputting  must  listen  carefully.  Students 
may  decide  among  themselves  how  much  help  to  give  each  other  in  terms  of  spelling 
difficult  words. 

5.  During  the  dictation,  the  observer,  using  a  checklist  based  on  the  guide  to  assessment, 
assesses  the  efforts  of  his/her  peers  in  the  group.  Anecdotal  comments  may  also  be 
made. 

6.  When  the  complete  passage  has  been  keyed  in,  it  must  be  saved  in  the  system. 

7.  As  teacher,  you  will  need  to  be  sensitive  to  the  different  levels  of  keyboarding  skills 
demonstrated  by  students.  Regardless  of  their  proficiency,  all  students  should  have  an 
opportunity  to  type.  Providing  support  and  encouragement  for  other  members  of  the 
group  is  an  essential  part  of  the  collaborative  learning  process. 
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Activity  1 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

ASSESSING  SPEAKING  DURING  THE  DICTATING  TASK 


ATTITUDE 

Does  the  student  dictating: 

(a)  concentrate  on  speaking  clearly? 

CONTENT 

Does  the  student: 

(a)  show  a  clear  sense  of  purpose? 

ORGANIZATION 

Does  the  student: 

(a)  give  the  listener  appropriate  signals  that 
s/he  is  ready  to  begin? 

EXPRESSION 

Does  the  student  maintain: 

(a)  a  clear  voice? 

(b)  appropriate  volume  and  pace? 

RESPONSE 

Does  the  student: 

(a)  respond  appropriately  to  requests  for 
clarification? 

Continued 
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Activity  1  Guide  to  Assessment 

Page  2 


CRITERIA 

INDICATORS 

ASSESSING  LISTENING  DURING  THE  TYPING  TASK 


ATTITUDE 

Does  the  student: 

(a)  listen  carefully? 

ORGANIZATION 

Does  the  student  typing: 

(a)  give  the  speaker  appropriate  signals  that 
s/he  is  ready  to  begin? 

RESPONSE 

Does  the  student: 

(a)  respond  appropriately  to  what  is  dictated? 
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Activity  2 


Striving  for  Perfection 

Proofreading 


Introduction 

The  purpose  of  this  activity  is  to  work  collaboratively  to  achieve  perfection  in  the  short  piece 

of  text  students  have  typed  into  the  computer.  There  are  two  reasons  why  the  text  must  be 

perfect: 

1.  Students  solving  the  puzzle  should  be  presented  with  a  text  that  is  flawless  in  order  to 
facilitate  the  solution. 

2.  The  computer  must  be  able  to  monitor  and  score  correctly  the  predictions  of  students 
solving  the  puzzle.  This  process  depends  on  the  quality  of  the  text  input. 

This  activity  allows  for  observation  of  Writing,  Work  and  Study  Habits,  and  Small 

Group  Learning. 

Instructions 

1.  Working  in  the  groups  established  for  Activity  1,  students  print  copies  of  the  passage 
they  entered  and  saved  in  Activity  1. 

2.  Using  coloured  markers,  students  identify  the  errors  in  their  printout  as  they  compare 
it  with  the  original  text. 

3.  Students  correct  the  text  on  the  screen  according  to  their  findings,  and  print  the 
corrected  text. 

4.  Students  read  through  the  new  printout.  This  time  encourage  them  to  invent  a  different 
strategy  or  a  different  group  organization  as  a  means  of  catching  the  last  few  errors. 
Remind  them  that,  since  they  are  “going  public”  with  their  puzzle,  it  is  essential  that 
it  be  perfect. 

5.  If  the  cloze  puzzles  being  created  are  intended  to  be  reconstructed  by  students  in 
another  class,  the  opportunity  arises  for  the  class  as  a  whole  to  proofread,  check,  and 
recheck  each  other’s  passages  before  they  are  submitted  to  you.  This  co-operative  effort 
reinforces  class  camaraderie  as  students  strive  for  perfection. 

6.  When  students  are  confident  that  they  have  produced  a  perfect  copy,  look  at  it  yourself. 
Reward  perfect  passages  with  seals  of  approval  or  some  other  token. 
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Activity  2 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

WRITING 


EDITING 

Does  the  student  edit  work  for: 

FOR  CORRECTNESS 

(a)  correct  spelling? 

(b)  missing  words? 

(c)  end/internal  punctuation? 

(d)  unnecessary  words? 

(e)  proper  spacing/format? 

WORK  AND  STUDY  HABITS 


SELF-DISCIPLINE 

Does  the  student: 

(a)  persevere  in  completing  the  task? 

ENTHUSIASM 

Does  the  student: 

(a)  approach  the  task  with  an  “I  can  do  it” 
attitude? 

EFFORT 

Does  the  student: 

(a)  strive  for  quality  workmanship? 

ATTENTIVENESS 

Does  the  student: 

(a)  observe  carefully  details  of  the  text? 

Continued 
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Activity  2  Guide  to  Assessment 

Page  2 


CRITERIA 


INDICATORS 


SMALL  GROUP  LEARNING 

ROLES  Does  the  student: 

(a)  understand  the  purpose  of  the  group? 

(b)  propose  a  suitable  approach  to  the  task 
of  proofreading? 

(c)  keep  the  group  on  track? 

(d)  share  or  accept  leadership  within  the 
group  process? 

(e)  make  notes  on  the  printout  for  editing 
purposes? 

(f)  participate  in  the  computer-centred 
task  of  editing? 

(g)  report  to  the  teacher  upon  completion 
of  the  task? 
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Activity  3 


Creating  Verbal  and  Graphic  Clues 


Introduction 

The  purpose  of  this  activity  is  to  have  students  collaborate  in  generating  a  set  of  verbal  and 
graphic  clues  to  aid  their  fellow  students  in  solving  a  puzzle.  For  precise  instructions  on  how 
to  use  the  software  to  create  clues,  you  will  need  to  press  the  HELP  key  when  you  are  in  the 
“create  clues”  mode  of  the  Cloze  Encounters  Unlimited  program. 

The  focus  of  this  activity  is  on  the  assessment  of  the  quality  of  clues  created,  rather  than 
the  process  of  clue-creation.  Students  will  have  the  opportunity  to  discuss  and  negotiate 
which  clues  will  be  used  and  which  ones  will  be  rejected  or  changed.  This  activity  allows  for 
observation  of  Writing  and  Small  Group  Learning. 

Instructions 


1.  Discuss  with  your  students  the  criteria  to  be  used  in  assessing  the  quality  of  their  clues. 
Each  clue  should  be: 

(a)  useful  in  causing  students  to  predict  the  intended  word,  and 

(b)  challenging,  but  not  frustrating. 

2.  Discuss  examples  of  verbal  and  graphic  clues  with  your  students.  Help  them  to  assess 
these  examples  using  the  two  criteria  stated  above. 

The  following  examples  relate  to  the  passage  from  “The  Husband  Who  Stayed  at 
Home”  on  page  9.  Refer  to  The  First  Kind  puzzle  on  pages  10-11. 


(a)  Word: 

Context: 

Clue: 

Teacher’s  Comment: 


Evening 

So  one  evening  during  the  haymaking  time... 
One  of  the  missing  words  means  late  in  the  day. 
That’s  a  useful  clue. 


(b)  Word: 

Context: 

Clue: 

Teacher’s  Comment: 


Yes 

“Yes,  I  do,”  growled  the  husband. 

This  missing  word  is  the  opposite  of  no. 

Is  that  clue  going  to  challenge  the  puzzle  solvers? 
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(c)  Word: 
Context: 
Clue: 


Teacher’s  Comment: 


Up 

When  he  came  up  to  the  kitchen... 


“Up”  is  a  difficult  word  to  provide  a  clue  for. 
Your  graphic  may  be  useful,  but  it  may  also 
be  very  frustrating. 
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Activity  3 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

WRITING 


COMPOSING 

Does  the  student: 

AND  CREATING 

(a)  brainstorm  ideas? 

(b)  collaborate  in  discussing  what  the  clue 
interpreters  might  think? 

(c)  develop  verbal  clues  fully,  extending  them 
by  adding  a  second  idea? 

(d)  relate  the  clues  that  they  create  to  the 
context  in  which  the  hidden  words  appear? 

SMALL  GROUP  LEARNING 


CO-OPERATION/ 

Does  the  student: 

INTERACTION 

(a)  listen  to  and  evaluate  the  views  of  others? 

INVOLVEMENT 

Does  the  student: 

(a)  offer  ideas,  suggestions? 
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Solving  and  Evaluating  a  Puzzle 


Activity  4 


Solving  Puzzles 

(This  activity  should  occur  concurrently  with  Activity  5.) 

Introduction 

The  purpose  of  this  activity  is  to  show  students  that  teamwork  at  the  keyboard  is  vital. 
By  talking  and  listening  to  each  other,  students  explore  the  language  of  the  puzzle  they 
are  trying  to  solve.  You,  the  teacher,  must  encourage  your  students  to  draw  upon  their 
own  knowledge  and  experience  and  to  trust  their  own  intuition  as  they  attempt  to  solve 
the  puzzle.  This  activity  allows  for  observation  of  Work  and  Study  Habits  and  Small 
Group  Learning. 

Instructions 

1.  Tell  your  students  that  they  are  now  going  to  work  in  their  teams  to  try  to  solve  each 
other’s  puzzles.  Explain  that  this  activity  will  involve  two  simultaneous  processes: 

(a)  puzzle-solving  (Activity  4),  and 

(b)  observing  those  solving  a  puzzle  (Activity  5). 

Note  that,  for  scheduling  purposes,  it  is  most  helpful  to  have  an  even  number  of  groups. 

2.  Establish  a  “Schedule  for  Puzzle-Solving  and  Observing,”  (see  form  on  page  33).  It 
might  look  like  the  one  at  the  top  of  page  32. 

3.  Since  your  class  will  be  working  on  Activities  4  and  5  at  the  same  time,  you  will  now 
need  to  follow  the  instructions  for  Activity  5  (page  34). 

4.  Teams  will  differ  in  the  amount  of  time  they  require  to  solve  a  puzzle.  Build  in  enough 
flexibihty  to  allow  them  to  complete  the  task. 

5.  As  students  work  on  a  puzzle,  the  computer  tracks  their  progress.  By  pressing  the  F6 
key,  they  may  obtain  a  progress  report.  You  should  decide  whether  or  not  you  wish 
your  students  to  know  of  this  function,  although  they  may  discover  it  themselves. 
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Schedule  for  Puzzle-Solving  and  Observing 


Team 

Puzzle 

creation 

Puzzle 

solving 

Observing 

Team  A 

Puzzle  1 

Puzzle  2 

on  Monday 

Team  F 

on  Tuesday 

Team  B 

Puzzle  2 

Puzzle  3 

on  Tuesday 

Team  A 

on  Monday 

Team  C 

Puzzle  3 

Puzzle  4 

on  Monday 

Team  B 

on  Tuesday 

Team  D 

Puzzle  4 

Puzzle  5 
on  Tuesday 

Team  C 

on  Monday 

Team  E 

Puzzle  5 

Puzzle  6 

on  Monday 

Team  D 

on  Tuesday 

Team  F 

Puzzle  6 

Puzzle  1 

on  Tuesday 

Team  E 

on  Monday 

6.  Once  students  have  finished  solving  a  puzzle,  the  computer  will  provide  a  score.  En¬ 
courage  students  to  discuss  among  themselves  just  how  valid  this  computer  score  is  as 
they  consider  the  following  questions: 

(a)  Was  the  passage  challenging  or  was  it  frustrating? 

(b)  Were  there  enough  clues  for  the  missing  words? 

(c)  Were  all  clues  useful? 

(d)  Were  we  able  to  understand  all  the  clues? 

(e)  Did  we  have  enough  time  to  solve  the  puzzle? 

7.  As  you  confer  with  each  team  to  discuss  the  validity  of  their  computer  score,  encourage 
them  to  reflect  upon  the  group  experience.  Permission  to  raise  their  score  may  be 
granted  only  by  you.  When  the  progress  report  is  printed  out,  there  is  a  line  on  the 
printout  for  entering  the  validated  score. 

8.  An  appropriate  guide  to  assessment  is  provided  with  Activity  5  (pages  35-36). 


32  Basic  English  OAIP 


Activity  4 

Schedule  for  Puzzle-Solving  and  Observing 


Team 

Puzzle 

creation 

Puzzle 

solving 

Observing 

Team  A 

Team  B 

Team  C 

Team  D 

Team  E 

Team  F 
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Activity  5 


How  Are  We  Doing? 

Peer  Assessment 


Introduction 


The  purpose  of  this  activity  is  for  students  to  observe  and  assess  their  peers’  working  pro¬ 
cesses  as  they  work  at  solving  a  cloze  puzzle.  By  first  discussing  what  constitutes  effective 
co-operation  in  a  group,  and  then  having  to  assess  their  peers  as  they  work  together  on  a 
task,  students  develop  a  clear  understanding  of  what  small  group  learning  really  is.  This 
activity  allows  for  observation  of  Work  and  Study  Habits  and  Small  Group  Learning. 


Instructions 

1.  Discuss  with  your  class  what  is  meant  by  small  group  learning.  Get  them  to  brainstorm 
some  criteria  that  could  be  observed  and  recorded  as  they  watch  others  solve  puzzles. 

2.  Collaborate  with  your  students  on  the  design  of  a  checklist  for  observing  puzzle  solving 
by  referring  to  the  guide  to  assessment  on  pages  35-36.  Simplify  the  language  as 
required.  Refer  also  to  pages  62-75  of  Assessment  Strategies  and  Materials,  another 
book  in  this  series. 

3.  Prepare  multiple  copies  of  this  checklist  and  provide  the  observing  teams  with  clip¬ 
boards. 

4.  Arrange  observers  behind  each  team  working  at  the  keyboard.  They  should  be  seated 
close  enough  to  see  the  computer  screen  and  to  hear  what  is  being  said.  Instruct  the 
observers  to  remain  quiet  and  unobtrusive  as  they  observe  their  classmates. 

The  observers  need  not  watch  a  team  for  the  entire  time  it  takes  to  solve  a  puzzle.  However, 

they  must  observe  long  enough  to  be  able  to  arrive  at  a  fair  assessment  (a  minimum  of  twenty 

minutes). 
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Activity  5 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

WORK  AND  STUDY  HABITS 


ATTENDANCE 

Does  the  student: 

(a)  attend  class? 

PUNCTUALITY 

Does  the  student: 

(a)  arrive  on  time? 

SELF-DISCIPLINE 

Does  the  student: 

(a)  persevere  in  completing  the  task? 

INITIATIVE 

Does  the  student: 

(a)  recognize  tasks  to  be  done  and  do  them? 

(b)  have  an  awareness  of  the  group’s  progress? 

(c)  show  initiative? 

ENTHUSIASM 

Does  the  student: 

(a)  approach  work  with  an  “I  can  do  it” 
attitude? 

(b)  encourage  others? 

Continued 
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Activity  5  Guide  to  Assessment 

Page  2 


CRITERIA 

INDICATORS 

SMALL  GROUP  LEARNING 


ATTITUDE 

Does  the  student  show: 

(a)  commitment  to  learn? 

(b)  a  sense  of  confidence? 

(c)  self-discipline? 

EXPLORATORY  TALK 

Does  the  student: 

(a)  ask  relevant  questions? 

(b)  listen  and  talk  to  learn? 

(c)  suggest  lines  of  inquiry? 

INVOLVEMENT 

Does  the  student: 

(a)  make  him/herself  understood? 

(b)  convince  others? 

(c)  challenge  with  justification? 

CO-OPERATION/ 

INTERACTION 

Does  the  student: 

(a)  listen  to  others? 

(b)  evaluate  the  views  of  others? 

(c)  help  resolve  disagreements? 

ROLES 

Does  the  student: 

(a)  keep  the  group  on  track? 

(b)  show  leadership? 

EFFECTIVENESS 

Does  the  group: 

OF  THE  GROUP 

(a)  achieve  its  purpose? 
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Activity  6 


How  Did  the  Puzzle  Stack  Up? 

Peer  Assessment 


Introduction 

In  Activity  5,  students  assessed  their  peers  in  the  working  situation.  In  Activities  6  and  7, 

they  will  assess  the  puzzles  their  peers  created,  and  in  Activity  8  they  will  provide  feedback. 

The  purpose  of  Activity  6  is  for  puzzle  creators  and  solvers  to  work  together  to  evaluate  the 

quality  of  the  cloze  puzzles.  Students  should  be  encouraged  to  voice  their  criticisms  positively 

and  supportively.  This  activity  allows  for  observation  of  Small  Group  Learning. 

Instructions 

1.  Working  with  the  same  groups  used  throughout  the  unit,  have  each  group  elect  a 

leader  to  chair  the  evaluation  task.  The  teams  evaluate  the  puzzles  of  the  groups  they 

observed  in  Activity  5. 

2.  Provide  groups  with  either  the  checklist  for  evaluating  a  partially  solved  cloze  puzzle 
(pages  41-43)  or  the  checklist  for  evaluating  a  completely  solved  cloze  puzzle  (pages 
39-40),  depending  on  what  each  group  has  managed  to  accomplish.  Discuss  the  use  of 
these  checklists  with  the  whole  class  before  allowing  the  groups  to  work  on  their  own. 

3.  Groups  begin  evaluating  puzzles  by  comparing  a  printout  of  their  efforts  with  a  printout 
of  the  complete  passage  provided  by  the  puzzle  creators.  Both  printouts  will  also 
include  clues,  both  verbal  and  graphic,  for  the  deleted  words. 

4.  Spend  time  with  each  group  as  they  evaluate  the  puzzle  they  solved. 

5.  Discuss  with  each  group  their  evaluation  of  the  puzzle  and  the  mark  they  assigned. 

Be  sure  that  they  can  justify  their  decisions.  (Feedback  will  be  given  to  the  puzzle 

creators  following  the  evaluation  of  clues  which  occurs  in  Activity  7.) 

6.  Remind  students  that  a  discussion  of  why  they  were  unable  to  solve  a  cloze  puzzle 
completely  is  excellent  material  for  their  learning  journals.  Similarly,  puzzle  creators 
may  use  their  journals  to  respond  to  their  peers’  assessment  of  their  puzzle,  following 
the  feedback  session  in  Activity  7. 
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Activity  6 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

ASSESSING  SMALL  GROUP  LEARNING 


CO-OPERATION/ 

Does  the  student: 

INTERACTION 

(a)  listen  to  and  evaluate  the  views  of 
others? 

INVOLVEMENT 

Does  the  student: 

(a)  offer  ideas,  suggestions? 

ROLES 

Does  the  student: 

(a)  understand  the  purpose  of  the  group? 

(b)  make  notes  on  the  evaluation  form  for  the 
purpose  of  providing  feedfack  to  the  puzzle 
creators  (Activity  8)? 

(c)  keep  the  group  on  track? 
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Activity  6 

Evaluating  a  Completely  Solved  Cloze  Puzzle 

Title  of  the  Puzzle:  _ _ 

1.  Was  solving  this  puzzle  (check  your  answer): 


too  easy? 

easy? 

a  little  challenging? 

very  challenging? 

too  challenging? 

2.  If  you  felt  the  puzzle  was  too  easy,  what  advice  would  you  give  the  puzzle  creators? 
Should  they  (check  your  answer): 


use  more  sophisticated  words  for  the  blanks? 

use  a  more  challenging  passage? 

make  the  passage  longer? 

make  the  clues  more  difficult? 

3.  If  you  think  that  the  creators  should  use  more  difficult  words,  provide  them  with 
suggestions: 


Word  Used  in  the  Passage 

Your  Suggestion 

Students  may  need  to  consult  a  dictionary  or  thesaurus. 
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Evaluating  a  Completely  Solved  Puzzle 

Page  2 


4.  Assigning  a  Mark  to  the  Cloze  Puzzle 

In  your  group,  discuss  your  evaluation  of  the  puzzle.  Then  give  the  puzzle  a  mark  out 
of  5  by  deciding  which  description  fits  best: 


5 

The  puzzle  was  excellent!  It  was 
challenging  but  not  frustrating. 

4 

The  puzzle  was  very  good!  It  was 
challenging,  but  had  a  small  problem. 

3 

The  puzzle  was  good  but  a  little 
frustrating  in  several  spots. 

2 

Some  parts  of  the  puzzle  were  all  right, 
but  there  were  a  lot  of  problems. 

1 

The  puzzle  wasn’t  created  with  much 

care. 

Mark  out  of  5: 

Signatures  _ 

of  evaluators  _ 

Read  and  discussed 

Signatures  _ 

of  puzzle  _ 

creators  _ 
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Activity  6 

Evaluating  a  Partially  Solved  Cloze  Puzzle 

Title  of  the  Puzzle:  _ _ 

1.  How  many  blanks  were  there  in  the  puzzle?  _ 

2.  How  many  words  did  you  predict?  _ 

3.  List  the  words  you  did  not  manage  to  predict. 


4.  Look  carefully  at  your  list  of  words.  Choose  four  of  them  and  write  them  below.  Then 
check  off  the  reason  why  you  did  not  guess  the  word. 


Words 

Had  never 

seen  it 

before 

Too 

difficult 

Couldn’t 

spell  it 

No  clue 

Clue  did 

not  help 
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Evaluating  a  Partially  Solved  Cloze  Puzzle 

Page  2 

5.  Consider  the  passage  on  which  the  puzzle  was  based.  Decide  how  the  puzzle  creators 
could  have  made  a  simpler  puzzle.  Ask  yourselves  these  questions: 

(a)  Could  they  have  chosen  easier  words? 

(b)  Was  the  subject  of  the  passage  too  difhcult? 

(c)  Was  the  passage  too  long? 

(d)  Were  the  sentences  too  long? 

6.  Review  your  assessment  in  4  and  5  above  and  give  the  puzzle  creators  some  advice  on 
how  they  could  improve  the  puzzle. 


7.  Assigning  a  Mark  to  the  Cloze  Puzzle 

In  your  group,  discuss  your  evaluation  of  the  puzzle.  Then  give  the  puzzle  a  mark  out 
of  5  by  deciding  which  description  fits  best: 


5 

The  puzzle  was  excellent!  It  was 
challenging  but  not  frustrating. 

4 

The  puzzle  was  very  good!  It  was 
challenging,  but  had  a  small  problem. 

3 

The  puzzle  was  good  but  a  little 
frustrating  in  several  spots. 

2 

Some  parts  of  the  puzzle  were  all  right, 
but  there  were  a  lot  of  problems. 

1 

The  puzzle  wasn’t  created  with  much 

care. 

Mark  out  of  5: 


42  Basic  English  OAIP 


Signatures 
of  evaluators 
Read  and  discussed 
Signatures 
of  puzzle 
creators 
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Activity  7 


A  Closer  Look  at  the  Clues 

Peer  Assessment 


Introduction 

The  purpose  of  this  activity  is  to  evaluate  and  suggest  revisions  for  two  clues  the  puzzle 

solvers  found  frustrating.  Like  Activity  6,  it  prepares  the  students  to  provide  feedback  to 

puzzle  creators.  This  activity  allows  for  observation  of  Small  Group  Learning. 

Instructions 

1.  Work  together  as  a  class  to  practise  evaluating  two  selected  clues  so  that  your  students 
understand  how  to  use  the  clue  evaluation  form  on  page  45.  Consider  both  verbal  and 
graphic  clues. 

2.  Provide  each  group  with  clue  evaluation  forms.  It  is  advisable  to  limit  each  group  to 
an  evaluation  of  only  two  clues  which  they  found  frustrating. 

3.  Some  suggestions  for  evaluating  and  revising  clues  are  provided  on  page  46.  You  may 
wish  to  make  copies  of  these  and  distribute  them  to  your  students. 
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Activity  7 

Clue  Evaluation  Form 


Title  of  the  Puzzle: 
Clue  creators: 


Clue  evaluators: 


1.  What  word  do  the  clue  creators  expect 
someone  to  predict  when  they 

interpret  the  clue?  - 

2.  Check  one:  It  is  a  graphic  clue.  It  is  a  verbal  clue. 

3.  If  it  is  a  graphic  clue,  write  the  number 

of  the  graphic  image  here.  _ 

If  it  is  a  verbal  clue,  copy  it  here: 


4.  What  is  wrong  with  this  clue? 
What  needs  to  be  changed? 


5.  Perhaps  you  think  the  wrong  type  of  clue 
was  used.  If  you  think  that  the  word  needs 
a  graphic  clue  instead  of  a  verbal  one, 
write  its  number  here. 


If  you  think  that  the  word  needs  a  verbal 
clue  instead  of  a  graphic  one,  write 
your  suggestion  here: 
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Activity  7 

Suggestions  for  Evaluating  and  Revising  Clues 

1.  Spelling  mistakes  make  the  clue  difficult  to  read. 

2.  Missing  punctuation  makes  the  clue  difficult  to  read. 

3.  Grammar  problem:  A  word  is  missing/some  words  are  missing. 

4.  Grammar  problem:  Some  words  are  in  the  wrong  order. 

5.  Too  tricky:  A  difficult  word/graphic  should  have  been  replaced  with  a  simpler  word/ 
graphic. 

6.  Not  challenging:  A  simple  word/graphic  should  be  replaced  with  a  more  difficult 
word/graphic. 

7.  I  think  the  wrong  word  was  used.  _ should  have  been _ 

8.  The  clue  is  too  long  and  confusing.  It  needs  to  be  made  into  shorter  sentences. 

9.  The  clue  is  unclear.  It  has  a  double  meaning. 

10.  The  clue  is  too  general.  It  suggests  too  many  possibilities. 

11.  The  clue  refers  to  something  that  only  people  from  a  particular  culture  would  under¬ 
stand. 

12.  The  clue  doesn’t  relate  to  the  meaning  of  the  word  in  the  passage. 

13.  The  graphic  image  is  not  clear.  It  doesn’t  relate  directly  to  the  missing  word. 

14.  The  clue  was  designed  for  a  word  that  is  commonly  used  in  English.  That  word  does 
not  need  a  clue. 
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Activity  7 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

SMALL  GROUP  LEARNING 


CO-OPERATION/ 

INTERACTION 

Does  the  student: 

(a)  listen  to  and  evaluate  the  views  of 
others? 

INVOLVEMENT 

Does  the  student: 

(a)  offer  ideas,  suggestions? 

ROLES 

Does  the  student: 

(a)  understand  the  purpose  of  the  group? 

(b)  make  notes  on  the  evaluation  form  for  the 
purpose  of  providing  feedback  to  the  puzzle 
creators  (Activity  8)? 

(c)  keep  the  group  on  track? 
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A 


Providing  Feedback 


Activity  8 


Telling  It  Like  It  Is 

Providing  Feedback 


Introduction 

The  purpose  of  this  activity  is  to  meet  with  the  puzzle  creators  to  give  them  feedback.  This 
activity  will  provide  plenty  of  insights  into  the  learning  that  has  taken  place.  The  maturity 
students  demonstrate  as  they  participate  in  peer  evaluation  will  indicate  the  progress  they 
have  made  in  their  use  of  language,  in  their  ability  to  communicate,  and  in  the  collaborative 
learning  process  itself.  This  activity  allows  for  observation  of  Small  Group  Learning. 

Instructions 

1.  Organize  a  feedback  schedule,  allowing  flexibility  for  those  groups  which  require  more 
time  to  present  their  evaluations  to  the  puzzle  creators. 

2.  Each  group  gathers  together  its  evaluations  of  both  the  cloze  puzzles  (from  Activity  6) 
and  the  clues  (from  Activity  7).  They  present  their  evaluation  to  the  puzzle  creators. 

3.  Conduct  the  feedback  sessions  simultaneously.  Your  role  is  to  observe  the  groups  as 
they  discuss  the  evaluations.  Refer  to  the  guide  to  assessment  (page  52)  for  suggested 
criteria  to  observe. 
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Activity  8 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

SMALL  GROUP  LEARNING 


ATTITUDE 

Does  the  student  show: 

(a)  a  sense  of  sincerity? 

(b)  self-discipline? 

(c)  acceptance  of  responsibility? 

INVOLVEMENT 

Does  the  student: 

(a)  offer  ideas,  suggestions? 

(b)  make  him/herself  understood? 

(c)  share  personal  experiences? 

(d)  speak  with  sincerity? 

CO-OPERATION/ 

INTERACTION 

Does  the  student: 

(a)  encourage  others? 

(b)  listen  to  and  evaluate  the  views  of  others? 

(c)  show  responsiveness  to  the  feelings  of 
others? 

(d)  help  resolve  disagreements? 

ROLES 

Does  the  student: 

(a)  take  notes? 

(b)  accept  feedback? 
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Summative  Evaluation 


Summative  Evaluation 


Use  the  guide  to  summative  evalution  on  page  56  to  provide  feedback  to  students  on  the 
progress  and  achievement  they  have  demonstrated  during  the  unit. 

Consider  their  learning  logs,  their  interaction  with  you  and  their  peers,  and  the  puzzles  they 
created  and  solved  in  order  to  arrive  at  a  summative  mark  for  the  unit. 
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Guide  to  Summative  Evaluation 


Name:  _ -  Date: 

Test,  Examination,  or  Project: 


Target  Area 

Criteria 

Mark 

out 

of  25 

Teacher’s 

Comments 

Work  and  Study  Habits 

Oral  Language 

Writing 

Total  Mark:  /75 

Summative  Mark:  /25 


Student’s  Comments: 
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Reporting 


Reporting  Profile 


Name:  _ 

School:  _ 

Attendance  from  _ 

Number  of  classes  in  English: 


Grade:  _ 

Teacher:  _ 

to  _ 

Number  of  classes  absent: 


Curriculum  Offered:  Students  created  and  solved  cloze  puzzles  at  the  comvuter.  They 

improved  their  listening,  speaking,  reading,  and  writing  skills  in 

a  collaborative  learning  environment. 
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Teacher’s  Comments: 


Signature: 


Student’s  Comments: 


Signature: 


Parent/Guardian’s  Comments: 


Signature: 
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